256 / Reducing Risks for Mental Disorders
percent) were rated as having serious adjustment problems a Moreover, significantly more control boys had initiated min quency by age 12 (Tremblay, Vitaro, Bertrand, LeBlanc, Bea Boileau, and David, 1992; Tremblay et al., 1991).
Programs Aimed at Enhancing Academic Achieveme:
Apparently reciprocal relationships between achievement ^ depression have led some researchers to explore interventions on the promotion of academic achievement as a preventive inte (Kellam and Rebok, 1992). Similarly, the evidence that poor i achievement predicts both later drug abuse and delinquency (I Catalano, and Miller, 1992) has led to the investigation of enha of academic competence as a component of preventive intervc
Several intervention studies have focused on the enhano academic competence during the elementary grades. The use < methods of instruction in classrooms has been shown in exp studies to improve achievement. Several studies have linked ach gains to the amount of active instruction and direct supervision o: provided by teachers (Brophy and Good, 1986). Some interven have trained teachers in the use of effective instructional : including the use of interactive and "mastery" teaching methods, teachers frequently monitor students' performance. Teachers ai to use the results of these frequent assessments to adjust insti provide more intensive support, such as tutoring or cooperative groups, to increase the academic and cognitive development c dents, including those at risk of poor achievement.
An experimental community-based study, *Community Epidt Preventive Intervention: Mastery Learning and Good Behavior Game, o learning methods in first grade in 19 ethnically and sociodemog] mixed public schools in Baltimore, Maryland, found positive < reading achievement (Kellam and Rebok, 1992). Moreover, virtu the reading gains occurred among students initially showing d symptoms and among those with initially low reading scores, si that this universal intervention may have greater benefits for the for depressive disorders. In addition, the Good Behavior Game had positive effects on aggressive and shy behavior, with tl effects found for the most aggressive children.
Learning and achievement problems have also been add: tandem with peer rejection through selective interventions ta children with both risk factors. Individual tutoring has been i produce significant improvements in reading and math acht no intervention); and control. Teacher ratings indicated that boys in the experimental group became significantly less aggressive than boys who did not receive the intervention. This difference lasted through the most recently reported follow-up at age 12, three years following intervention. Further, significantly more control boys were retained in a lower school grade or placed in special classes, schools, or institutions. Twice as many control boys (44 percent) as boys in the experimental group (22 disease and related disorders: A collaborative re-analysis of case-control studies. International Journal of Epidemiology; 20: S13-S20.
